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ABSTRACT 



As teacher educators lead preservice teachers into 



21st-century classrooms, they must employ models that take into account 
standards and accountability and employ assessment techniques that assure 
born the teacher educator and the potential teacher cnat the performance 
required and exhibited in field experiences is related to the real world 
classroom and is at an acceptable level of performance. The use of portfolios 
in reading practicums is a useful medium for substantiating teaching 
experiences and level of performance. This paper describes the preservice 
elementary reading program at the University of Louisiana at Lafayette, which 
includes a reading methods course and a reading practicum that are taken 
concurrently. The paper also describes first-time portfolio use in the 
reading practicum; documentation of field experiences in the reading 
practicum; a means of self-evaluation for preservice teachers; a means of 
self -ref lection for preservice teachers; and an opportunity for improved 
performance-based assessment for the supervisor of the field experience. 
Evaluation forms from the courses are included. (SM) 
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Portfolio Use in the Reading Practicum 



As teacher educators lead preservice teachers into the classroom of the 21st 
century, we must employ models that take into account standards and accountability 
and employ assessment techniques that assure both the teacher educator and the 
potential teacher that the performance required and exhibited in field experiences is 
related to the real world classroom and is at an acceptable level of performance. The 
use of the portfolio in a reading practicum is an excellent medium for substantiating 
teaching experiences and level of performance. 



Description of the Reading Course/Practicum 



The core of the preservice elementary reading program at the University of 
Louisiana at Lafayette includes a reading methods (survey of developmental 
reading) course and a reading practicum for a total of six credit hours. Scheduled in a 
time block, the two courses are taken concurrently. Elementary education majors are 
exposed to theories of the reading process, instructional approaches and strategies for 
the teaching of reading, and diverse reading materials. At the same time, the students 
are provided with the opportunity to apply newly learned pedagogy in field 
experiences at both the primary and intermediate levels. 

Balance is achieved as the preservice teacher experiences use of commercial 
reading programs (basal), the directed reading-thinking activity, skill instruction, and 
language experience at the primary level. At the intermediate level, the preservice 
teacher moves into more holistic instructional experiences, using adolescent novels, 
literature-based instruction, teacher-created pre-, during-, and post-reading activities, 
and student self-evaluation. 

An overall balance in preparation and experiences is achieved as students are 
guided and monitored over the course of the twelve teaching sessions of 
approximately one hour each. The preservice teachers are guided to include 
experiences listed in Attachments A and B (READ 311 Primary Grade and 
Upper Grade Practicum Requirements). 
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First-Time Portfolio Use in the Reading Practicum 

The lists of experiences for each of the field placements, primary and 
intermediate level, were used by the instructor to create sample tables of 
contents. (See Attachments C and D.) The preservice teacher could use the 
sample as given or modify it in order to organize the portfolio. 

The portfolio in the reading practicum served the following purpose: 

(1) Documentation of teaching experiences in field-based practicum. 

(2) A means of self-evaluation for the preservice teacher. 

(3) A means of self-reflection for the preservice teacher. 

(4) An opportunity for improved performance-based assessment for the supervisor 
of the field experience. 



Documentation of Field Experiences in the Reading Practicum 

In regard to documentation of experiences, the portfolio did aid the preservice 
teacher in substantiating various experiences. Rebecca Adams, for example, 
created a grid related to upper level teaching experiences and lesson planning/lesson 
objectives. (See Attachment E.) 



A Means of Self-Evaluation for the Preservice Teacher 



The following self-evaluation by Tujuana Chambers after the primary 
teaching experience attests to the portfolio being a means of self-evaluation for the 
preservice teacher (See Attachment F.): 

Shana Bernard wrote, “I definitely need more experience in the classroom. I 
have trouble organizing time and getting to understand the students’ thoughts.” 
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A Means of Self-Reflection for the Preservice Teacher 



At the end of the course, the preservice teachers were given a questionnaire 
and were asked to respond to the following: 

Portfolios were required at the completion of the field experiences, both primary 
and upper level. In reflecting on the process of creating each portfolio, how did you 
benefit from the task? 

These were some of the responses: 

“The task caused me to stay organized throughout my teaching, knowing I 
would have to compile a portfolio in the end. It also allowed me to see the vast number 
of techniques I have actual experience in.” 



“It allowed me to see what was accomplished.” 



“When preparing my portfolio, I came to realize that organization is a must.” 



“I was able to see everything I experienced in an organized manner. I was able 
to reflect on different experiences as I compiled the information. It reinforced my goals I 
set out to accomplish.” 



“I enjoyed doing the portfolios. It made me see just how much my students 
actually participated and if my teaching paid off.” 



It was a good way to reflect on what I did - both to reinforce the good and maybe 
see what could be done better.” 

“I think it helped me to organize all that I had learned and showed me all the 
things I had done. It gave me a real feeling of accomplishment.” 
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An Opportunity for Improved Performance-Based Assessment 
for the Supervisor of the Field Experience 



The primary level portfolio was evaluated by the professor using the following 
criteria: 

Content 17/17 
Organization 5/5 
Professional appearance 3/3 

Seventeen out of seventeen students felt comfortable with the instructor 
evaluating the portfolio. Fifteen out of seventeen students were satisfied with the 
evaluation criteria as described above. However, two students suggested that 
comment sheet be included or guidelines for acceptable or unacceptable 
performance. 



As a result, a rubric has been created for use by the instructor for evaluating 
the primary level portfolio during the upcoming semester (See Appendix G.). 



The upper level portfolio was evaluated via peer review and a an average 
grade on lesson plans. (See Attachment H.). Overall, the preservice teachers did 
not like peer evaluation, although some liked seeing others’ portfolios. 

Comments in regard to peer review included: 

“I have a hard time grading my peers, but it gave me a professional feel.” 

“I think peer assessment was appropriate here since it was already modeled as 
to how a portfolio should be assessed. “ 
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During the primary level field experience, you should experience the following: 



1. Write six lesson plans, each including behavioral objectives, specific instructional 
procedures and materials, time estimates, and both student and teacher evaluations. 

2. Utilize informal assessment procedures, e.g., interest inventory, sight word assessment 
running record. 

3. Experience use of a published reading series (basal) and supporting materials, modifying 
as needed to meet the needs and interests of the students being taught. 

4. Utilize the Directed Reading-Thinking Activity (DRTA). 

5. In a cooperative group effort, plan a directed reading-thinking activity, distributing steps 
of the DRTA over three or four teaching sessions, in a manner which enhances 
comprehension, maximizes student involvement, and motivates students to read the 
basal and beyond. 

6. Provide explicit instruction, in the context of the DRTA, in new vocabulary and at least 
one other skill. 

7. Provide practice after vocabulary instruction and after skill instruction (both guided 
practice and independent practice) and insure application of each. 

8. Evaluate progress in acquiring new vocabulary and skill taught. 

9. Utilize whole group, small group, and individualized instruction as needed in order to 
meet the needs of all students in your group. 

10. Utilize a variety of materials, both commercial and teacher-made. 

11. Employ major elements of a Balanced Reading Program: Reading TO Children 
(Teacher Read-Alouds); Reading WITH Children (Shared Book Experience, Shared 
Poems); Reading BY Children (Reader's Theater, SSR). Consider using a big book 
with accompanying student copies. 

12. Incorporate oral language activities and writing activities (shared writing, guided 
writing, independent writing) into as many lessons as possible. 

13. Employ the Language Experience Approach (LEA): (1) motivation/stimulation, (2) 
discussion, (3) dictation/recording, (4) reading of dictation (1 session), and (5) follow-up 
(during the session(s) that follow). 

14. Utilize children's literature, e. g., pattern books, Caldecott Award Books, Big Books, ... in 
order to develop one or more of the following (a) basic literacy concepts, (b) sight 
words, (c) vocabulary meaning, (d) phonics, (e) use of context clues, (f) knowledge and 
appreciation of genre or authors, (g) enhancement of interest-in and attitude toward 
reading and books, (h) comprehension, e.g., predicting outcomes. 
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During the upper level field practicum, you should experience the 

following: 

1. Write six lesson plans, each including objectives, 

specific instructional procedures and materials, time 
estimates, and both student and teacher evaluations. 

2. Administer a group interest inventory. 

3. Administer the San Diego Graded Word List to each student in 
your group as an estimate of independent, instructional and 
frustration word recognition levels and interpret the results 
of each. 

4. Construct a cloze test to serve as an estimate of 
comprehension level (independent, instructional or frustration 
level) for each student. 

5. Administer and interpret the cloze test. 

6. Employ a literature-based approach to reading instruction, 
specifically whole-group reading of a core book (trade book) . 

7. Utilize appropriate prereadinq activities (e.g., Yopp & Yopp, 
pp. 17-41) during reading activities (e.g., Yopp & Yopp, pp. 
44-67, and postreadinq activities (e.g., Yopp & Yopp, pp. 70- 
94) . 

8. Select and develop new vocabulary or concepts (approximately 
three or more) and/or employ VSS in order to enhance 
understanding of the selection. 

9. Incorporate meaningful writing activities into your lessons, 
e.g., learning logs, journals (dialogue, response or buddy), 
admit slips, exit slips. 

10. Employ Sustained Silent Reading (SSR) to enhance student's 
appreciation for reading for pleasure. 

11. Infuse various reading materials into your lessons, e.g., the 
newspaper, magazines, poetry, jokes, riddles, history of 
upcoming holidays, other books by core book author, 
information about authors, reference books. 

12 Read aloud to your students. 

13. Evaluate student progress through a teacher-made test. 

14. Incorporate student self-evaluations. 
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Chambers 1 



Tujuana Chambers 
Dr. E. Webre 
READ 311 
10-25-99 

Overall Self Evaluation 

In the beginning of this primary field experience, I had no idea what to expect or how I 
would perform. I am pleased to say that I did not do a bad job but I do not feel I did a good job 
either. When putting my portfolio together, I realized there were some important areas I did not 
cover in my lesson plans. The number one problem I ran across is my failure to make 
modifications for the diverse learner. I did have an advanced child in my group and I failed to 
keep her challenged; therefore, she was not always paying attention. 

There were times when I felt really good about what I was doing and why I was doing it. 
When the children showed interest in what I had to say or show them, it made me want to teach 
more. I was pleased with the materials I prepared for my group because they were age 
appropriate and attractive. I did not know in the beginning if I would be able to be creative 
enough to hold the children’s attention, but I did not do too bad. The most rewarding experience 
I had was on the last day. During the post-assessment, the children showed improvement on their 
vocabulary and reading skills. That proved to me that my time there was well spent. 

In six visits, I have witnessed how difficult and time consuming it is for an elementary 
teacher to organize the classroom, provide individual attention to students, and maintain order. I, 
myself, have experienced my own difficult and time consuming elements which consisted of 
preparing lesson plans, assessing, managing students, and teaching. I realize it is a challenge but it 
also has its rewards. 
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Name 

Portfolio/Notebook( ) = + = Credit 

Peer Review Average *L. P. Credit 



/25 points 



Contents should include items listed in sample Table of Contents distributed 
by instructor. 

Organization should parallel Table of Contents organization so that 

documentation of experiences can be easily located. 
★******************************************************************************************** 
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* Lesson Plan Credit: 



Lesson Plan Average: 
Lesson Plan Average: 
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Lesson Plan Average: 
Lesson Plan Average: 
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